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ABSTRACT 

Personality is considered a relatively stable construct. However, research indicates personality is 
more malleable when facing adverse life events and as an individual ages across the lifespan. 
Some research suggests personality could be used to predict performance. The current study 
seeks to examine changes in personality characteristics following law enforcement academy 
completion. Given the demands of a job in law enforcement, one would expect certain changes 
to occur. The law enforcement academy curriculum includes topics such as, justification-use-of-
force, confessions, and arrests, in the first week alone. The curriculum reflects the reality law 
enforcement professionals will face. It is a dangerous and stressful job. Participants include 
cadets from a University based law enforcement academy located in a mid-sized midwestern 
town. As part of a larger study examining the relationship between law enforcement 
graduates/probationary officers and field training officers, cadets in the law enforcement 
academy were administered several instruments at the start of their training and immediately 
prior to graduation.  These included a demographic survey (gender, age, ethnicity, and 
education), the Shipley Institute of Living Scale-2, and the NEO Personality Inventory-3. We 
hypothesized there will be changes in personality traits and facets associated with academy 
training, particularly in the areas of agreeableness and extraversion. 
 
 
 
 
 
 
 
 
 
 
 
 
KEYWORDS: law enforcement, personality traits, Big Five, personality stability, adverse life 
events, law enforcement training, law enforcement academy, police  
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INTRODUCTION 

 

Personality is the combination of an individuals’ characteristics, the way an individual 

thinks, and the behaviors of the individual. The Big Five categorizes personality as consisting of 

five major dimensions: neuroticism, extraversion, openness, agreeableness, and 

conscientiousness. Additionally, the NEO PI-3 breaks down the Big Five into distinct facet 

scores within each domain. Neuroticism includes the facets of anxiety, angry hostility, 

depression, self-consciousness, impulsiveness, and vulnerability. Extraversion’s facets include 

warmth, gregariousness, assertiveness, activity, excitement seeking, and positive emotion. 

Openness includes facets fantasy, aesthetics, feelings, actions, ideas, and values. Agreeableness 

includes the facets trust, straightforwardness, altruism, compliance, modesty, and tinder-

mindedness. Conscientiousness includes the facets competence, order, dutifulness, achievement 

striving, self-discipline, and deliberation (Russin et al., 2017).  
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LITERATURE REVIEW 

 

Personality Stability  

Personality generally is considered to be relatively stable over an individual’s lifespan. 

Disagreement exists, however, over the extent and context of such stability (Lewis, 2001; 

McCrae et al., 2000). Several researchers have conducted longitudinal studies examining the 

stability of the “Big Five” personality characteristics over varying periods of time (Hampson & 

Goldberg, 2006; Borghuis et al., 2017; Wortman et al., 2012), ranging from 4 to 50 years. 

Results from these studies have demonstrated inconsistent findings, suggesting both stability and 

malleability. Wortman and colleagues (2012) stated, “these findings help to underscore the point 

that personality traits are never set in stone…” (p. 872).  

Additionally, research indicates personality changes are more common later in an 

individual’s life. These changes include declines in neuroticism across the lifespan, declines in 

openness are more prominent after age 50, and increases in conscientiousness and agreeableness 

as an individual ages (Wortman et al., 2012). Interestingly, Hampson and Goldberg found 

personality stability over 40 years was the highest for the extraversion domain, followed by 

conscientiousness, openness, agreeableness, and neuroticism, suggesting that neuroticism was 

the least stable personality factor (2006). People adapt and grow over time, leading to increases 

in conscientiousness, and decreases in neuroticism. As an individual ages, they have a tendency 

to become more agreeable, responsible, and emotionally stable (Hampson & Goldberg, 2006).  

Research also suggests personality changes may appear in association with specific 

intervening events. A study conducted by Lockenhoff and colleagues (2009) examined the 

impact of “adverse life events” on Big Five personality characteristics. Results from this study 
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suggest individuals reporting a major life situation perceived as “horrifying or frightening” 

demonstrated changes in neuroticism, openness and agreeableness. The adverse life events 

discussed in the study involved loss of a job, separation, divorce, and loss of a family member. 

Furthermore, individuals who reported experiencing an adverse life event showed an increase in 

their tendency to experience negative affect (with emphasis on anger and hostility) and were less 

likely to cooperate and de-escalate in interpersonal conflict situations (Lockenhoff et al., 2009). 

Extraversion and conscientiousness appeared to assist the participants in coping with the events. 

For example, those who scored high in these two domains had more favorable trajectories after 

the self-reported event. 

Another study found changes in the personality trait of Openness was associated with 

cognitive training for older adults (Jackson et al., 2012). In the study, participants completed a 

16-week program designed to improve inductive reasoning and associated health benefits.  This 

was a home-based intervention involving two components, a training program and puzzles that 

focus on inductive reasoning. Jackson et al. (2012) noted “…the cognitive intervention had an 

effect above and beyond increasing inductive reasoning, suggesting that the intervention affects 

levels of openness, not that openness changes as a result of changes in inductive reasoning” (p. 

290).  Furthermore, increased levels of openness contributed to sustained enjoyment in 

intellectually stimulating mental activities, better health, and decreased risk of mortality (Jackson 

et al., 2012). The intervention in this study was designed to enhance specific cognitive skills in 

the participants and associated gains in openness. 
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Socialization in Law Enforcement 

 Borghius and colleagues suggested co-development, or the tendency for groups to show 

interrelated development on a trait in adolescence, has the ability to change one’s personality 

significantly because of social connectedness. However, findings indicate personality changes 

were due to maturation and cohort effects did not influence these changes significantly 

(Borghuis, et al., 2017).  

Likewise, Codevelopment Theory suggests those who are in close social relationships 

tend to mimic one another in personality characteristics. Dyad or group members tend to become 

more similar over time, due to their connectedness. As individuals within dyads or groups 

change so does the dynamics of the group and the personality of other members. Personality trait 

changes likely occur in response to social learning processes, where individuals watch and 

imitate one another’s personality expressions. The individuals within these groups are reinforced 

by one another. The more time individuals spend together, the more they are likely to develop 

similar personality characteristics (Borghuis, et al., 2017). 

Cadets undergo a process of socialization while attending the police academy. As a 

consequence of this socialization, cadet performance may be influenced more by the culture of 

the law enforcement rather than an individual’s personality traits. This highlights the importance 

of the socialization process for the individual officer as well as the department (Hensen et al., 

2010). The police academy attempts to alter cadet attitudes, by creating a unified belief system 

for, and in, law enforcement (Westley, 1970). Additionally, law enforcement officers consider 

themselves a part of a “brotherhood” of policemen, believing they should not speak to anyone 

else about police matters. They are concerned with the danger of the job and the need for 

cooperation if they are to survive (Westley, 1970). The academy is the first contact a cadet has 
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with the police force regarding their development of their perspectives on police work (Westley, 

1970). 

Additionally, police departments in North America utilize a paramilitary style that is 

bureaucratic in nature. The paramilitary style fosters a mentality that places law enforcement in 

opposition to citizens (us verse them). In addition, cadets are subjected to a socialization process 

that seeks to prepare them for the realities of their profession (Chappell & Lanza- Kaduce, 2010). 

Cadets go through trainings jointly as a cohort incorporating areas of physical performance, 

performance under stress, defensive tactics, weapons, and use of force. Chappell and Lanza- 

Kaduce (2010) state, “because new police recruits tend to be young and impressionable, the 

academy is able to mold them to accept the organizational culture” (p. 189). Although there 

remain significant personal differences, individuals implement the unified views and 

characterizations of the department (Chappell et al., 2005).  

In addition to the use of a paramilitary style, the academy teaches cadets the culture of 

those in law enforcement. The police subculture is introduced to new recruits during the initial 

stage at the police academy. The police academy teaches police subculture through the use of 

“war stories” given by class instructors (Chappell et al., 2005). Due to classes being taught by 

other law enforcement officers, this subculture is further ingrained in the new cadet. 

Furthermore, the ‘police personality is taught to new recruits and is characterized by secrecy, 

isolation, and cynicism (Chappell et al., 2005, p. 76). “Trainees learn the importance of group 

cohesion and solidarity; they are punished and rewarded as a group” (Chappell et al., 2005, p. 

83). Given the reality that police academy training has not changed substantially since 1986, 

socialization into the police subculture remains an important aspect of the hidden curriculum 

(Haarr, 2001).  
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The socialization of law enforcement personnel alters the attitudes of individual cadets. 

Haarr found that police recruits’ attitudes differed significantly prior to the academy from the 

attitudes of personnel exiting the academy (2001). Additionally, Haarr found that attitudes 

continued to change after the academy and upon completing field training (2001). The unofficial 

culture of law enforcement may be as influential in shaping individual attitudes and skills as the 

individual characteristics of the police cadet/officer (Haarr, 2001).  

 

Personality as a Predictor  

In a study examining ways to predict superior performance of officers, White (2008) 

found in his research officers who are well prepared for street duty are more likely to take 

initiative and engage in positive behavior. Cadets who had higher scores on values from the 

openness domain, and lower excitement-seeking scores from the extraversion domain, had better 

academic performance (Detrick et al., 2004). Additionally, White (2008) found lower scores on 

anxiety from the neuroticism domain was a significant predictor of increased firearm 

performance. Individuals who scored lower on deliberation from the conscientiousness domain, 

lower scores on fantasy from the openness domain, and higher scores on activity from the 

extraversion domain displayed better physical performance. Absenteeism was predicted by lower 

scores on self-consciousness from the neuroticism domain. Finally, individuals who were either 

removed or dropped out of the academy reported significantly higher scores on depression, 

impulsiveness, and vulnerability from the neuroticism domain and lower scores on competence 

from the conscientiousness domain, than individuals who successfully completed the training. 

These results suggest different facets and factors of the “Big 5” personality may be related to 

different aspect of law enforcement performance (White, 2008). 
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Current Study 

The time frame for this study lasted between four and six months. It involved a very 

specific sample of law enforcement academy (LEA) cadets.  As part of a larger, prospective 

study examining LEA graduates and field training officers, this study examines if academy 

training is associated with changes in personality domains or facets. The objectives are very 

different for cadets training for a career in law enforcement than other fields. For example, the 

curriculum for an LEA includes topics such as “Use of Force,” “Restraining Offenses,” and 

“Dealing with Aggressive Behavior.”  We hypothesize there will be changes in personality 

domains and facets associated with academy training, particularly in the areas of agreeableness 

and extraversion.  The LEA curriculum includes in the first week alone topics such as 

“confessions,” “arrest,” and “justification-use of force.”  There are classes on “post-traumatic 

stress” and “career survival,” but those are in the minority.  The LEA curriculum reflects the 

reality of law enforcement in today’s society, a dangerous and stressful job.  

 

Hypotheses  

 On the basis of previous research regarding stability of personality characteristics and 

the potential for change as a result of intervening events, we propose that (1) individuals’ score 

from the Agreeableness domain will change from time one to time two, (2) individuals’ score 

from the Extraversion domain will change from time one to time two, and (3) individuals’ score 

from the Openness domain will change from time one to time two, or at the end of academy 

training relative to the beginning. We hypothesized there will be changes in personality traits and 

facets associated with academy training, particularly in the areas of Openness, Agreeableness 

and Extraversion. 
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Personality trait changes are more common later in an individual’s life. However, adverse 

life events can alter areas in Neuroticism, Openness, and Agreeableness. Although cadets might 

not experience adverse life events, the curriculum aspects of a career in law enforcement not 

typically found in other vocations, includes topics such as justification-use of force. This class 

alone could impact an individual’s tendency to experience negative affect, leading to a lessened 

ability to cooperate and deescalate interpersonal conflict situations (Lockenhoff et al., 2009). 

Additionally, academy training utilizes a cohort model where the cadets attend to equivocal 

curriculum. Co-development suggests individuals within groups imitate one another’s 

personality. Members are likely to become similar in personality characteristics the longer they 

are around each other. Data are equivocal, however as some results indicate co-development, or 

cohort effects did not significantly impact personality (Borghuis, et al., 2017). Finally, cadets are 

consistently exposed to cognitively stimulating situations and material. Cognitive training has 

been associated with an increase in the domain score of Openness in at least one study (Jackson 

et al., 2012). 
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METHODS 

 

Participants 

Participants included cadets from the Drury Law Enforcement Academy (LEA), 

approximately 50 full-time students per year. For this study there were 427 cadets (351 males, 66 

females, and ten unspecified) in training at a local law enforcement academy ranging in age from 

20 to 55 (M = 26.4, SD = 7).  The majority of participants were white 89.9% (n = 384), with the 

remaining 2.1% Hispanic (n = 9), 1.2% African American (n = 6), .7% Asian American (n = 3), 

1.2% Native American (n = 5), and 1.6% two or more ethnic groups (n = 7).  The majority 

(69.6%, n = 297) reported some college including Associates, Bachelor’s and Master’s degrees.  

 

Procedures   

In stage one, newly admitted cadets were administered the study evaluation packet within 

three to four weeks of starting the academy. The proposal to the Missouri State University 

Human Participants Institutional Review Board was approved (Appendix A). Students completed 

the instruments in a conference room with approximately two to three cadets per table. The 

cadets were given a large manila folder with an ID number on the front. The manila folder 

consisted of pencils, an informed consent (Appendix B), a demographic survey sheet (Appendix 

C), the NEO Personality Inventory-3 (Appendix D), and the Shipley Institute of Living Scale-2 

(Appendix E). All forms had the ID number written on the top right corner. The cadets were 

asked to review the informed consent form and had their questions answered.  
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For this study, IDs were randomly assigned to each of the cadets. A roster of the cadets’ 

names and their ID numbers are be kept separately from study data in a locked file cabinet in the 

office of the Primary Investigator. 

In stage two, cadets were re-administered the NEO PI-3. Results from the pre- and post-

testing were compared to assess any changes in specific facets or factors of personality 

associated with academy completion.  

 

Measurements and Setting  

As part of a larger study examining the “fit” or “match” between law enforcement 

graduates / probationary officers and field training officers, cadets in the law enforcement 

academy were administered several instruments at the start of their training and immediately 

prior to graduation.  These included a demographic survey (gender, age, ethnicity, and 

education), the NEO Personality Inventory-3, and the Shipley Institute of Living Scale-2.  

The NEO Personality Inventory-3 (NEO PI 3) is a 240-item instrument based on the 

Five-Factor Model of personality, Neuroticism, Extraversion, Openness, Agreeableness, and 

Conscientiousness. Additionally, the measure assesses six facets within each domain and 

provides a systematic assessment of emotional, interpersonal, experiential, attitudinal, and 

motivational styles within the broad domains and narrow facet scores (Appendix D). Norms are 

available for males and females aged 12 to 99.  Responses are endorsed on a five-point scale and 

range from “strongly agree” to “strongly disagree.”  Raw scores are converted to t scores (mean 

= 50, standard deviation =10). 

The Shipley Institute of Living Scale-2 (SILS-2) is a brief measure of both crystallized 

and fluid cognitive ability, producing an approximation of overall cognitive functioning and 
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impairment. Norms are available for males and females aged 7 to 89. The SILS-2 consists of a 

multiple-choice vocabulary section and an abstract reasoning section (Appendix E). The 

vocabulary section consists of 40 multiple-choice items requiring participants to select the one 

word out of four choices that is closest in meaning to a target word. The abstract reasoning 

section consists of 25 items requiring participants to determine solutions for abstract verbal and 

arithmetic problem. 
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RESULTS 

 

Of the 427 original participants 3.5% (n = 15) were removed due to missing data from 

time one, 9.6% (n= 41) were removed due to missing data from time two, 0.5% (n = 2) dropped 

before time two, and 0.2% (n = 1) were absent during time two, leaving 86% (n = 368) of 

participants who participated in both testing times. Of the 368 participants, 71.7% (n = 306) were 

male, 13.3% (n = 57) were female, and 1.2% (n = 5) did not identify their gender. Additionally, 

the majority (18.2%, n = 334) identified as white, 1.4% (n = 6) as African American/Black, 1.9% 

(n = 8) as Hispanics/Latino(a), 0.7% (n = 3) as Asian American, 1.2% (n = 5) as Native 

American, 1.4% (n = 6) as two or more ethnicities, and 1.4% (n = 6) did not provide an answer 

(Table 1). The statistical program Jamovi was used for all analyses in this study. 

 

Table 1. Ethnicity of LEA Cadets  
      

  Ethnicity Identification 

  White  334  

   African American/Black  6  

   Hispanic/Latino(a)  8  

   Asian American  3  

   Native American  5  

   Two or more  6  

 
 

A Reliability Analysis was used to assess whether the latent variables consistently 

measure the construct they are supposed to measure. A Reliability Analysis checks how well the 

items load on to each personality factor. Internal reliability of Neuroticism, Extraversion, 

Openness, Agreeableness, and Conscientiousness was investigated using Cronbach’s alpha. 
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Results revealed that the alpha for each factor were as follows, the Neuroticism scale was equal 

to .863, the Extraversion scale was .615 after the removal of E4, the Openness scale was equal to 

.692, the Agreeableness scale was equal to .676, and the Conscientiousness scale was equal .83. 

An alpha of .6 to .7 is considered acceptable internal consistency and an alpha of .8 to .9 is 

considered good internal consistency. E4 (energy level and pace of life) was removed from the 

analysis due to the negative correlation with the Extraversion domain, causing a lack of internal 

consistency.  

To test the hypothesis, we conducted an ANOVA to compare personality domains at time 

one (start of the academy) and time two (immediately prior completion of the academy) (Table 

2). An ANOVA indicated a significant difference in Openness (F(1,733.7) = 6.541, p = .0107) 

and Agreeableness (F(1,731.2) = 4.601, p = .0323) from time one to time 2 assessment (Table 3). 

Specifically, the O2 aesthetics (F(1,733.8) = 6.518, p = .0109) and O4 actions (F(1,733.7) = 

10.636, p = .0012) facet scores from the Openness domain decreased significantly upon 

completion of the academy from scores entering the academy. Although Extraversion did not 

yield significant results, the facet scores E1 warmth (F(1,731.9) = 4.582, p = .0326), E6 positive 

emotions (F(1,734.0) = 4.294, p = .0386), and E2 gregariousness (F(1,730.7) = 5.445, p = .0199) 

differed significantly between time one and time two (Table 4).  
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Table 2. Descriptive Statistics for Factor Scores 
            

  Time  N Mean SD SE 

Neuroticism  Entering Academy  368  46.101  11.773  0.614  

   Completion of Academy  368  46.087  10.664  0.556  

Extraversion  Entering Academy  368  55.117  10.239  0.534  

   Completion of Academy  368  53.707  11.177  0.583  

Openness*  Entering Academy  368  52.891  10.396  0.542  

   Completion of Academy  368  50.910  10.615  0.553  

Agreeableness*  Entering Academy  368  47.674  9.071  0.473  

   Completion of Academy  368  46.193  9.651  0.503  

Contentiousness   Entering Academy  368  55.959  10.322  0.538  

   Completion of Academy  368  54.976  10.616  0.553  

 

Note. * p < .05, ** p < .01, *** p < .001 

 

Table 3. ANOVA Changes in Domain Factor Scores 
          

  F df1 df2 p 

Neuroticism   2.692e-4  1  726.932  0.9869  

Extraversion  3.186  1  728.435  0.0747  

Openness  6.541  1  733.682  0.0107  

Agreeableness  4.601  1  731.202  0.0323  

Contentiousness  1.624  1  733.423  0.2029  
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Table 4. Descriptive Statistics for Facet Scores   

Facet Time N Mean SD SE 
N1 Entering Academy 368 48.723 10.532 0.549 

 Completion of Academy 368 48.948 9.884 0.515 
N2 Entering Academy 368 46.617 10.651 0.555 

 Completion of Academy 368 46.432 10.187 0.531 
N3 Entering Academy 368 48.106 10.931 0.57 

 Completion of Academy 368 47.617 10.571 0.551 
N4 Entering Academy 368 48.788 11.342 0.591 

 Completion of Academy 368 48.207 11.323 0.59 
N5 Entering Academy 368 45.984 11.264 0.587 

 Completion of Academy 368 45.462 10.663 0.556 
N6 Entering Academy 368 43.693 9.447 0.492 

 Completion of Academy 368 44.535 9.873 0.515 
E1 Entering Academy 368 52.209 10.655 0.555 

 Completion of Academy 368 50.571 10.104 0.527 
E2 Entering Academy 368 50.337 11.733 0.612 

 Completion of Academy 368 48.383 10.97 0.572 
E3 Entering Academy 368 56.53 9.714 0.506 

 Completion of Academy 368 55.467 9.768 0.509 
E5 Entering Academy 368 58 8.1 0.422 

 Completion of Academy 368 57.478 8.089 0.422 
E6 Entering Academy 368 52.516 11.701 0.61 

 Completion of Academy 368 50.731 11.674 0.609 
O1 Entering Academy 368 51.288 11.33 0.591 

 Completion of Academy 368 50.905 12.242 0.638 
O2 Entering Academy 368 49.432 11.045 0.576 

 Completion of Academy 368 47.337 11.217 0.585 
O3 Entering Academy 368 49.905 11.863 0.618 

 Completion of Academy 368 48.899 12.276 0.64 
O4 Entering Academy 368 53.497 10.641 0.555 

 Completion of Academy 368 50.965 10.426 0.543 
O5 Entering Academy 368 55.823 10.136 0.528 

 Completion of Academy 368 54.554 10.231 0.533 
O6 Entering Academy 368 52.258 9.834 0.513 

 Completion of Academy 368 51.082 9.811 0.511 
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Table 4, Continued  

Facet Time N Mean SD SE 
A1 Entering Academy 368 43.011 10.922 0.569 

 Completion of Academy 368 41.614 11.614 0.605 
A2 Entering Academy 368 47.755 9.14 0.476 

 Completion of Academy 368 47.141 9.005 0.469 
A3 Entering Academy 368 53.09 9.756 0.509 

 Completion of Academy 368 51.696 10.067 0.525 
A4 Entering Academy 368 46.503 9.241 0.482 

 Completion of Academy 368 45.685 8.736 0.455 
A5 Entering Academy 368 50.603 10.643 0.555 

 Completion of Academy 368 50.033 10.792 0.563 
A6 Entering Academy 368 49.19 10.711 0.558 

 Completion of Academy 368 47.861 10.83 0.565 
C1 Entering Academy 368 54.652 9.807 0.511 

 Completion of Academy 368 54.079 9.582 0.499 
C2 Entering Academy 368 52.28 10.922 0.569 

 Completion of Academy 368 51.625 10.334 0.539 
C3 Entering Academy 368 55.245 9.669 0.504 

 Completion of Academy 368 54.766 9.236 0.481 
C4 Entering Academy 368 58.837 9.593 0.5 

 Completion of Academy 368 58.155 9.427 0.491 
C5 Entering Academy 368 55.008 9.509 0.496 

 Completion of Academy 368 54.625 9.976 0.52 
C6 Entering Academy 368 50.209 10.283 0.536 

 Completion of Academy 368 49.595 10.033 0.523 

Note. * p < .05, ** p < .01, *** p < .001 
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DISCUSSION 

 

Personality is considered a relatively stable construct. At the same time there is evidence 

to suggest some malleability. Previous research suggests personality changes are more common 

later in an individual’s life, with decreases in neuroticism and openness and increases in 

conscientiousness and agreeableness (Wortman et al., 2012). Additionally, research suggests 

experiencing adverse life events lead to changes in neuroticism, openness and agreeableness. 

Specifically, these events were shown to increase a tendency to experience negative affect (with 

emphasis on anger and hostility) and be less likely to cooperate and de-escalate in interpersonal 

conflict situations (Lockenhoff et al., 2009). Furthermore, research revealed changes in the 

personality trait of Openness is associated with cognitive training for older adults (Jackson et al., 

2012). 

There were statistically significant differences in the scores of Openness and 

Agreeableness. Neuroticism and Conscientiousness did not differ significantly upon completion 

of the academy from scores entering the academy. Extraversion did not decrease significantly 

upon completion of the academy relative to the score when entering. However, the areas of 

gregariousness (preference for the company of others), warmth, and positive emotions from the 

Extraversion domain decreased significantly. Decreases in the facet scores from the Extraversion 

domain indicate the cadets become less interested with other people and more focused on 

oneself, becoming more reserved. Results suggest cadets tend to become more reserved and 

selective with their interpersonal relationships. This finding is consistent with previous research 

highlighting the socialization process of law enforcement. The academy attempts to alter the 

personality of its cadets in order to create a unified belief system (Westley, 1970).  One would 
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expect law enforcement to become less interested in those outside their ingroup and more unified 

with those in law enforcement. Additionally, the belief that one should not discuss matters with 

those not belonging to law enforcement contributes to this decrease in Extraversion.  

Additionally, Openness decreased significantly upon completion of the academy relative 

to the score when entering, specifically in the areas of aesthetics and actions. Decreases in 

Openness are associated with more factual thinking, less emotional expressions, and less 

interests in the appreciation for art and beauty. Results suggest individuals become less willing to 

try different activities, consider new ideas less, and become less open-minded. Adverse life 

events have been found to negatively impact personality, specifically in the Openness domain 

(Lockenhoff et al., 2009). As cadets learn about the demands of the job by the use of “war 

stories”, they are likely to become more isolated and less openminded (Chappell et al., 2005). 

They will likely be skeptical when experiencing new situations and are taught to be alert at all 

times. Psychologically taxing situations evoke a trauma response, which carries long term 

personality changes.  

Finally, Agreeableness decreased significantly when individuals completed the academy 

in relation to their scores entering the academy. Decreases in Agreeableness indicates the 

individual becomes less empathetic and puts their needs ahead of others. Their tendency towards 

selflessness, interpersonal motivation, and concern for others decreases. Results suggests they 

are less trusting of others and their outlook on others becomes more critical. As cadets learn 

about the realities of a job in law enforcement, they become more cynical of others outside the 

precinct. They are likely to view them as untrustworthy and as a possible threat (Westley, 1970; 

Chappell & Lanza-Kaduce, 2010). Instructors educate cadets based upon combined experience 

and may highlight particularly threatening situations. Due to the life-threatening nature of a 
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career in law enforcement, one would expect an officer to place their needs ahead of others. Law 

enforcement personnel are exposed to situation that could be fatal, especially if they are not 

aware of their surroundings.  

 

Implications 

Altering one’s personality may be beneficial for those in law enforcement careers. 

Creating a unified belief system that fosters an attitude of police brotherhood requires individuals 

to abandoned once held beliefs (Westley, 1970). The movement to defund the police and 

increased violence on law enforcement creates a more hostile work environment for those in this 

career field. An officer will need to trust and rely on other law enforcement in order to carry out 

the necessary duties as secure and safe as possible. When an officer enters the community in 

uniform it is difficult to predict whether their life is in danger. A decrease in trust is an 

understandable consequence to the lack of predictability and uncertainty one faces in this 

profession. Law enforcement become less trusting and more reserved as a way to protect 

themselves and their coworkers.  

Unfortunately, this altered personality may further drive a wedge between law 

enforcement and the community, creating a more dangerous atmosphere. The mentality that 

places citizens and law enforcement against one another, divides our communities, cities, and our 

nation. The stress and dangers surrounding a career in law enforcement creates a cycle of less 

trust and more disunification. The Community Oriented Policing Services (COPS) model may 

prove more beneficial for law enforcement and the community. COPS seeks to educate the 

community while establishing a relationship between it and law enforcement. The community 

thus becomes allies instead of antagonists to law enforcement personnel (Diehr & McDaniel, 
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2018). While there are reasons for creating a wedge between law enforcement and citizens, there 

are equal reasons for unifying them. For the protection of citizens and law enforcement, it is 

essential to increase communication and coherence.  

 

Limitations  

Unfortunately, our sample consisted of LEA cadets from one academy in central 

Missouri causing our study to lack generalizability. For future research, it would be beneficial to 

implement this study at other Law Enforcement Academies across the United States. Due to the 

lack of research on this topic, there is little relevant information to assist in laying out the 

foundation for understanding the proposed hypothesis. 
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Appendix B: Informed Consent Form  
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Appendix C: Demographics Survey  
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Appendix D: NEO Personality Inventory-3 Description  
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Appendix E: Shipley Institute of Living Scale-2 Description 
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